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ABSTRACT
Objective: To understand/reveal the experiences of undergraduate students of the 
Nursing School of the Universidade de São Paulo in international academic mobility. 
Method: A cross-sectional, descriptive study with a qualitative approach conducted 
between February and July 2017. Data were collected using a semi-structured interview 
and submitted to content analysis. Results: Twenty-two (22) students participated 
in the study. Five analytical categories emerged from the analysis of the interviews: 
Interinstitutional Relationships Dimension, Personal Dimension, Professional 
Dimension, Academic Dimension and Cultural Dimension. Conclusion: There are 
many advantages that international mobility can bring to vocational training. Greater 
governmental and institutional investment is considered necessary, but with mutual 
planning and monitoring by the institutions in order for it to contribute to the 
development of Nursing and the Country. 
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INTRODUCTION
Academic mobility is considered one of the main strat-

egies of internationalization and is important for students 
training, since it provides the acquisition of essential knowl-
edge, skills and attitudes so that the individual can experi-
ence the globalized world, in addition to interacting in the 
multicultural market and contribute to socially and techno-
logically developing their country(1-2).

In recent years, academic mobility opportunities have 
been offered in Brazil through the Science Without Borders 
Program (Ciência sem Fronteiras – CsF), which was imple-
mented by the Federal Government in 2011 and aimed to 
promote the consolidation, expansion and international-
ization of science and technology, innovation and Brazilian 
competitiveness through international academic mobility(3).

According to the board that controls the CsF Program, 
92,880 scholarships have been implemented abroad. Areas 
corresponding to biological sciences, biomedical sciences and 
health sciences received 16,076 grants. Of these, 66% were 
destined to sandwich undergraduate programs. According to 
the institution of origin of the grant holders, the Universidade 
de São Paulo (USP) was generally the institution that most 
participated in the Program, with the areas of biological sci-
ences, biomedical sciences and health sciences of this univer-
sity responsible for attracting 1,097 grants(3).

In this context, the Nursing School of the Universidade 
of São Paulo (EEUSP) had a significant increase of under-
graduate students in the various internationalization pro-
grams in the last 5 years; programs offered by USP itself and 
also the CsF program. Between 2011 and 2015, 49 Nursing 
students were sent to Australia, Canada, Chile, Spain, the 
United States, England, Ireland and Portugal. During this 
period, EEUSP received 17 undergraduate Nursing students 
from Austria, Chile, Colombia and Portugal.

Thus, the main motivation for performing this study was 
in considering this context and the need for the International 
Cooperation Committee (CCInt – Comissão de Cooperação 
Internacional) of the Nursing School of USP (EEUSP) to 
systematize personal, academic and institutional informa-
tion of undergraduate students who experienced interna-
tional mobility and to improve student mobility processes, 
thereby aiming to understand the experiences of under-
graduate Nursing students of EEUSP in international aca-
demic mobility.

METHOD

Study Design

This is a cross-sectional descriptive study with a quali-
tative approach.

Data source

The participants were students and graduates of the 
EEUSP undergraduate course who participated in student 
mobility programs. The students were surveyed using a spread-
sheet provided by the CCInt – EEUSP, with data on the 
international exchanges made by the school since the year 

2006. This spreadsheet contained the data of 68 students, such 
as: their names, e-mail address, period of exchange, country 
and university of choice for the program and funding. The 
students were contacted based on their names and emails, and 
the interviews were scheduled in places and times according 
to the participants’ and researchers’ availability. 

Data collection

Data were collected from February to June 2017 through 
a semi-structured interview script. Twenty-two (22) inter-
views were carried out individually, ranging from 45 to 90 
minutes, in a private room for secrecy and anonymity. Of 
these, two interviews were conducted by video call due to the 
distance of the subjects. The subjects’ speeches were recorded 
in order to provide greater freedom for the researcher to 
focus on the original speeches, to enter into the students’ 
world and to approach the meanings extracted from their 
experiences and data in a pre-reflexive moment. The num-
ber of participants was determined during data collection, 
which ended after the researchers’ agreed on the occurrence 
of repetitiveness and upon revealing the experiences lived 
by the students.

Analysis of the results

The results from the interviews were submitted to content 
analysis which is a set of communication analysis techniques 
that uses systematic procedures and objectives to describe 
the content of the messages. This phase was organized into 
three stages: a) pre-analysis, in which the material corpus was 
identified and an initial complete reading was performed; 
b) material exploration, when the material was coded and 
categorized according to the semantic criterion (significant), 
which led to creating the thematic categories; and finally c) 
treatment of the results, in which inferences and interpre-
tations were made in a phase of reflection, anchoring and 
confrontation between the accumulated knowledge and the 
scientific literature(4).

All interviews were recorded as mp3 audio files, stored 
in a virtual space and transcribed in full. Once the corpus was 
formed, a thorough analysis by extracting units of meaning 
and thematic categories was possible. 

Ethical aspects

The research was only carried out after the approval of 
the Research Ethics Committee of the EEUSP – Opinion 
number 1.915.898/2017 – and it followed the recommenda-
tions for research with human beings, respecting all ethical 
aspects recommended by Resolution 466/12 of the National 
Health Council. Participants were informed about the objec-
tives of the study and invited to participate; after this stage 
they signed the clear and Informed Consent Term.

In order to preserve the anonymity of the research sub-
jects and to represent the international academic mobility, 
the participants were identified by the type of grant received, 
the destination country and the exchange year. The names 
of professors of the institutions cited in the interviews have 
been replaced by letters of the alphabet.
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RESULTS
The 22 students interviewed were females between 20 

and 24 years of age, and most of the students had gone 
to Portugal, especially in 2012 and 2013 when they were 
enrolled in the last semesters of their course. The students 
stayed for an average of 6 months in the destination country, 
the main source of funding was the university itself and the 
main source of information about the mobility programs 
were institutional emails and other students. 

Based on the analysis of the interviews, five analyti-
cal categories emerged: Interinstitutional Relationships 
Dimension, Personal Dimension, Professional Dimension, 
Academic Dimension and Cultural Dimension. 

Interinstitutional Relationships Dimension

The relationship between Brazilian and foreign insti-
tutions influenced the students’ selection process, their 
administrative process for enrollment in the program, the 
elaboration of a feasible study plan and in validating their 
courses taken upon their return to Brazil. 
(...) having direct contact from the School here, which was with 
Professor Y, who is very involved with the Universidade Cató-
lica do Porto, this was a great facilitator, the link between these 
universities (Academic Merit, Portugal, 2014). 

It was easier because professor X who had more direct communi-
cation with the professors there at the Universidade Autônoma 
and she sort of helped me choose the courses, write the presenta-
tion letter... (Academic Merit, Spain, 2010).

It was observed that the now extinct Science without 
Borders Program had some characteristics that differed from 
those of other grant programs. For students funded by the 
CsF, the communication between the institutions (essential 
for the students) was precarious, which made it difficult for 
them to get organized before the trip. The curricula devel-
oped in Brazil often suffered changes upon arrival in the 
country of origin, generating adaptations that did not fully 
meet students’ expectations and academic planning.
(...) it was this lack of communication between the univer-
sities. I felt like ... I felt lost in the middle of nowhere; the 
lack of relationship with the professor there with anyone from 
here, the communication between them and what we could do 
there when I arrived, the course that I could consider (CSF, 
England, 2016).

(...) I did not have a study plan because I didn’t know, I thou-
ght, maybe it was just me, but I thought the relationship wi-
th the university here had nothing to do with the university 
there… it was confusing, and they did not communicate, and 
then I had to talk to someone here, then talk to someone else 
(CSF, Italy, 2016).

Another aspect observed from the students’ speeches 
was that only the students who went to the Universidade 
do Porto were able to completely validate all their courses 
taken during the exchange, while those who participated in 
the Program at universities other than Porto did not have 
the same success. It is noticeable from the analysis that the 

interinstitutional relationship between the Universidade do 
Porto and the EEUSP was a preponderant factor for the 
validation of the course credits.
(...) I could not use the credits. And when I came back, I had to 
re-do the last year that was pending, so it delayed me one year 
(Academic Merit, Spain, 2010).

We had to do it in a group at the time, we took the curriculum 
and pedagogical project of the university that fit perfectly with 
the ones from here. We sent it to Portugal and then to the director 
for her to approve it. It was only validated later when we came 
back, and we received the curriculum equivalence (Academic 
Merit, Spain, 2014).

From the speeches, it is also possible to identify the desire 
for developing research, however the students financed by 
the CsF were not able to follow this approach because there 
were no pre-established research partnerships for all areas.
(...) over there we didn’t have this support, and I missed it be-
cause I really wanted to have started something with a professor 
over there and to be able to develop something and to continue 
with this scientific project, I wanted to do a Master’s degree over 
there, you know? And because this university does not have con-
tact with anyone here, I could not make that connection... (CSF, 
England, 2016).

Regarding the research, the Nursing School there did not have 
the same research structure that we have here at USP, of ha-
ving professors as tutors, supervisors (...) so when we got there, 
we had to explain all this, because they did not know that the 
CNPq had this plan and they are accustomed to receive stu-
dents just to study, rather than for doing research, then it was 
very difficult ... (CSF, Chile, 2013).

Personal Dimension

For the students, the experience of the exchange during 
the undergraduation allowed them the development of their 
autonomy, self-confidence and emotional control. What can 
have a direct influence is the need for financial planning with 
their day-to-day expenses, living with people outside of the 
family environment and other cultures, feeling homesick 
and missing their family members, discovering new knowl-
edge and confronting challenges; factors that led students to 
undergo many changes over a short period of time.
(...) I believe that the professional experience was very impor-
tant, but the individual is even more so, because you learn to 
stay away from your family, to deal with your own problems 
and you develop a lot like this... you discover yourself as a person 
(Academic Merit, Portugal, 2014).

(...) I see it as a possibility in which we get to know other cultu-
res, we develop a differentiated autonomy because when we are 
always among our own people we end up feeling more secure, 
because of the affinity with our teachers, tutors and specialists 
who guide us in the fields during the internship, and when we 
are in another country, experiencing another reality, I feel that 
we can create greater autonomy and security... (Academic Me-
rit, Portugal, 2013).
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Professional Dimension

This dimension is associated to the fact that nursing 
activities in Brazil are led by nurses, but fragmented and 
ranked among professional subcategories: nursing techni-
cians and nursing assistants. Therefore, in addition to iden-
tifying the inexistence of these professional categories, the 
experience favored critical reflection on the consequences for 
the professional activities of nurses at the same time that it 
provided contact with the professional exercise of compre-
hensive care, as well as experiences with multiprofessional 
teams that develop a more integrated work practice. 
Because they have many obligations, which are procedures, tech-
niques, getting things done and actually getting their hands on 
it, it is not like here that the nurse has a little more time to plan 
the care... (Academic Merit, Portugal, 2017).

There is a huge difference regarding Nursing, which has a posi-
tive side and a negative side of it as well: there are no nursing 
technicians, so everyone is a nurse... (Academic Merit, 2013).

Academic Dimension

This category includes aspects related to the teaching and 
learning process undergone by the students at the host uni-
versity. Two subcategories emerged for better understanding 
of this dimension: differences in the curricular structure and 
practical disciplines.

Differences in the Curricular Structure

The main differences perceived by students were the 
shorter training periods than in Brazil and the more practical 
approach to training, especially in Portugal, Spain and Italy, 
even before the halfway point of the course, which generated 
insecurity regarding skills in the field.
(...) if I’m not mistaken the curricular internship in my time at 
USP was 360 hours, I’m not sure it’s still that, it was something 
like this, and in Portugal it is 600 hours, so we got there and 
they wanted us to do those 600 hours (...) the internships there 
were a little different (...) the hours were different, so we had to 
do night shifts, things that don’t happen in Brazil ... (Santan-
der, England, 2013).

(...) The nursing course there is only three years and I was im-
pressed that they have very little theoretical class time, it is so-
mething like this, you have theoretical classes for 1 and a half 
months and then you go start the internship, it is really very lit-
tle class time you know? And I thought it was quite exhausting 
like that, very demanding... (CSF, Italy, 2016).

(...) the contact with the practice is very little compared to what 
we have for theory, and in Portugal it is the opposite because 
they have lots of practice and only one or two days of theory. So 
their week is divided completely different from ours, Monday 
and Tuesday they are in the university and the rest of the days 
they are in the hospital or at the primary care, it is a way mo-
re practical course than ours, a lot more... (Academic Merit, 
Portugal, 2014).

Practical disciplines

Regarding the practical activities, the opportunities that 
the students had to take on the direct care of patients stood 
out, which allowed for reflections on the most diverse aspects 
of care such as culture, customs, values, new technologies, 
differences in the health system, interpersonal relationships, 
nursing procedures and management issues. However, it is 
also noticed that even during practical activities the students 
did not have an understanding about the most diverse health 
systems in which they were involved.
(...) I was very well welcomed in the hospital, despite the great 
rivalry with the female figure in Portugal ... You have to show 
them what you are there for, you have to have a lot of flexibility 
because it is a country that has a lot of prejudice against Bra-
zil. So, in that sense, the hospital environment demands certain 
cautions, for example, bathing male bedridden patients with 
their woman companions present, you understand? (Academic 
Merit, Portugal, 2014).

So, there they also have the public and the private system, just 
like here, but they say that the public and the private get mixed 
up. I don’t know how it works if someone needs surgery and the 
public system (equivalent to the SUS) has to pay for it, but it 
works like that, they have a health insurance card... (Academic 
Merit, Spain, 2014).

Some students did not have the same opportunities 
because the internship was not allowed, especially in Anglo-
Saxon countries, as explained in the following speeches.
We could not have contact with the patients, no one from the 
health area could take the courses that had direct contact with 
the patient... And the guidelines from the consulate were also the 
same, we were not allowed to take courses that had direct contact 
with the patients. I’m not sure if it’s because in the USA it’s very 
common for a patient to file a lawsuit against the health service, 
right? So, imagine filing a lawsuit against the health service 
involving an exchange student, things would take on another 
proportion (CSF, USA, 2014).

(...) No, I was not allowed, according to the legislation of the 
country, I could not be in the field. If I were to go to the field I 
would have needed to get a visa and blah, blah, blah, that was 
different from the one I got. So I could not take any practical 
courses... (AUCANI, England, 2014).

Cultural Dimension

This category includes the students’ intercultural and 
leisure experiences. It shows us the perception about aspects 
related to the language, cultural differences and the tourism 
activities during the exchange period. Students who were 
part of the CsF exchange program had the opportunity to 
enroll in a language course for a few months before the start 
of the academic activities, according to their proficiency level 
in the language that the student presented upon registering 
for the Program.
(...) based on my score, the university suggested that I spend 6 
months studying English, preparing myself to start the course... 
(CSF, England, 2015).
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(...) So, there were some people that spent 6 months studying 
English and then 2 semesters attending college and doing re-
search for a period of 2, 3 months, and there was also a group 
of students who scored average on the TOEFL and who would 
take a 6-week English course and then take an academic course... 
(CSF, USA, 2015).

The exchange experience undoubtedly promoted an 
improvement in the foreign language. For some perhaps to 
a greater degree, for others to a lesser degree, but the lan-
guage level was not only high for the language in general, 
but also for more technical language used in the health area.
I would follow alongside my internship tutor, he would laugh 
a lot because sometimes I did not understand, I would bring so-
mething wrong to him, he would laugh, but over time we broke 
the ice, it got better and I started speaking much better, I started 
to understand everything they said, the specific terms of the area, 
and everything started to get easier... (CSF, Italy, 2016).

It was funny because on my first test of this discipline I score 
really low, because I did not know the name of the things yet, 
like... the name of the foods in Spanish... (CSF, Chile, 2013).

The students had the opportunity to meet other exchange 
students and to visit other places, depending where they 
went for their exchange program, they were even able to visit 
different countries. This intercultural experience contributed 
to an expanded perception of other cultures.
There are plenty of parks and outdoor spaces over there, so it’s 
very easy to go out without spending too much money. And I 
also took some trips, I went to Paris again, I went to Italy and to 
Switzerland and Ireland and to Germany this time, which was 
what I did for pleasure... (Academic Merit, Portugal, 2017).

I used to save money to go on some mini trips around England. I 
went to a lot of museums, all the free museums I went to at least 
three times, one of them was beside the university so it was very 
easy and just walking around the city was already fun for me... 
(AUCANI, England, 2017).

DISCUSSION
The analysis shows that the relationship between the 

educational institutions is a factor that can either facilitate 
or hinder, mainly depending on the financing organization 
of the exchange. Proximity to the student makes it possible 
to choose the location best suited to the student’s interests 
by collaborating on the preparation of a study plan that 
will be developed abroad, and even by mediating contacts(5). 

The lack of communication between the CsF Program 
and the universities involved was a factor that interfered in 
the program development, since the students financed by the 
CsF faced difficulties related to preparing the study plans, as 
well as having access to information on the available courses, 
possible credits and their respective start and end dates. This 
caused feelings of frustration in the exchange students for 
not being able to enroll into courses of their personal and 
academic interest. 

Regarding the research activities, the academic world 
is more and more supported by the activities of scientific 

research and publication of the results. Thus, developing 
research abroad is extremely important for training students, 
since it broadens their knowledge, offers them experience 
with researchers from other countries and the skills of learn-
ing from the research. This experience certainly adds great 
value to the partnerships between Brazilian and foreign 
teaching and research institutions, also serving as an incu-
bator for potential students of graduate programs(6).

It is important to emphasize that the tripod that supports 
the university “teaching-research-extension”(7) might not 
have being considered in the context of internationalization. 
The student’s speeches evidenced that their participation 
in research groups or research projects in the destination 
institutions was not feasible during the exchanges, despite 
it being one of the objectives of the CsF.

With regard to the Personal Dimension, personal growth 
and development was the most important aspect of the 
exchange experience. It is in this dimension that the factors 
considered most important during the exchange experience 
stand out, especially in planning daily activities and finances, 
knowledge of other cultures, among others. From this per-
spective, it can be said that international experience is pre-
dominantly and primarily seen as an opportunity to develop 
as a person, and secondly as a means of seeking academic 
knowledge and professional development(1).

A qualitative study carried out in Australia shows that 
the exchange experienced in Europe significantly promoted 
personal development of the participants. Changes in stu-
dents’ attitudes and behaviors and even in the perception of 
their personal identity were observed by the professors. This 
became a differentiating factor between students who did not 
have the same experience(8). The international exchange has a 
positive and significant impact on the Personal Dimension 
of the Nursing student(9).

The opportunity to experience and learn in different 
places and cultures favored the perception of the student 
as a nurse, experiencing other perspectives that will directly 
influence their care and management practices(10). This expe-
rience has the potential to make the participants better pre-
pared to work with the day-to-day adversities of nurses, 
as it broadens their vision from a local perspective to an 
international and global perspective, which favors a process 
of multidimensional construction and culminates in greater 
autonomy during life overall(11).

Regarding the curricular structure of foreign and 
Brazilian institutions, it can be said that they have agree-
ments and disagreements. In relating theory and practice, 
it was verified that the curricula organized by courses and 
when these are inserted into the nursing training in the 
foreign country brings students into the practice field much 
sooner than what is commonly structured by EEUSP. This 
was mainly observed in Portugal, Spain and Italy. This fact 
is related to the European Training Guidelines, which rec-
ognize professional qualifications. Clinical teaching is estab-
lished as the nurse training component in the curriculum, 
through which the Nursing student learns from the team 
and has direct contact with healthy or sick individuals and/
or the community(12).
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It is known that curricular guideline construction should 
meet the needs of the market which is determined at the 
time of its elaboration. Also, political, historical, epidemi-
ological and organizational aspects of health care of where 
the course is set should be taken into account(13-14). Therefore, 
depending on the country, state and city, there may be many 
variations in curricular experiences.

Considering the present study, although students were 
inserted into different learning scenarios, they were not part 
of the process since many were unable to experience prac-
tical experiences in health institutions and therefore were 
not able to clearly understand the functioning of the local 
health system in the destination country, which limited their 
evaluation of this functioning.

In relation to the practical activities during the exchange 
program, two points deserve to be highlighted. The first cor-
responds to the fact that the students who went to Portugal, 
Italy and Spain had the opportunity to be inserted in health 
units and to provide direct patient care with direct supervi-
sion of a local nurse. The second is that students who opted 
for countries such as the USA, England and Canada could 
not act in the practice field.

Perhaps this fact is related to the language given the very 
different aspects between the languages of Anglo-Saxon 
countries and the languages of Latin countries, which may 
represent an important communication difficulty. On the 
other hand, it may be related to costs or aspects of country 
legislation that do not allow students to perform practical 
activities in health services.

The language barrier is an important aspect due to its 
impact on communication, social interaction and the devel-
opment of cultural competence. This is a problem that still 
remains between students and professionals and needs to 
be overcome(15).

Communication in another language involves an adapta-
tion process experienced by foreign students which can have 
a significant impact on the lives of academics. Studies show 
that a high level of proficiency decreases social isolation 
which is often experienced by foreign students, and improves 
their interaction with local students, and consequently the 
student’s academic progress(16-17). 

Language appears as one of the greatest challenges 
faced by students, which can make it difficult to form a 
bond, both in the social context and in practice scenarios. 
It is worth emphasizing that facing some obstacles is part 
of the training process and is considered important and 
necessary because these challenges enable new interpre-
tations by students, which make them more experienced, 
critical and creative. These are important attributes for a 
good professional(11,18-19).

Regarding the nurses’ performance, we can bring this 
reflection to their work process, since this professional 
is responsible for providing care to human beings. These 
are inserted in the most diverse environments and ways 
of thinking and acting, thus requiring from professionals 
better development of communication and interpersonal 
relationship skills. When we see another’s point of view, our 
relationships tend to go through more gentle and respected 

paths. This aspect certainly contributes to developing more 
qualified, differentiated, creative professionals who are more 
attentive to the human complexity(20).

From this study we can highlight the need for other 
investigations which provide an evaluation of the impact 
of this experience on the nursing care practice and directly 
in the labor market. As this study aimed to understand the 
experience during an academic exchange of undergraduate 
students, it was not possible to explore this cited aspect.

The international mobility of Nursing students still in 
their undergraduate course provides experiential learning in 
multicultural realities that favors a differentiated and sensi-
tive training in global health issues.

CONCLUSION
The experiences of EEUSP undergraduate students in 

international academic mobility programs allows differen-
tiated training as it favors personal and professional devel-
opment, since it strengthens their trajectory as students 
and prepares them for the labor market. Despite some 
difficulties experienced such as adapting to the language; 
choosing a curriculum and developing research during 
international mobility are important for the professional 
and personal development of the students; however some 
aspects could be better systematized, especially in regards 
to the interinstitutional relationships. The participation of 
both educational institutions in the curricula construction 
carried out by the students is fundamental, as this would 
facilitate validation of the courses taken abroad and not 
delay their training.

Within the academic activities carried out by the stu-
dents, the theoretical and practical courses were the ones that 
most predominated. However, research experience, which is 
one of the foundations of the university, was little reported, 
denoting a lack of investment and interest by host insti-
tutions. Perhaps a more effective communication between 
universities and professors can bring better results in the 
research field.

There are many advantages that international exchanges 
can bring to professional training as discussed in this work, 
related to both the technical-scientific, cultural and per-
sonal development as well as the innovative ideas that can 
emerge and be applied in Brazil. Therefore, we suggest 
greater governmental and institutional investment in these 
types of undergraduate programs, but with mutual plan-
ning and monitoring by institutions which may enable 
greater conditions to achieve teaching and research objec-
tives, and that the experience contributes to developing 
critical and reflexive nurses committed to global health, 
to the sociocultural understanding of health, to Nursing 
and to the country.

The international mobility of undergraduate stu-
dents favors academic and sociocultural experiences and 
enhances the autonomy of future nurses; however, we 
must emphasize the need to extend the experience beyond 
teaching in order to make better use of the experience 
abroad and to extend contact with the major research 
centers in Nursing.
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RESUMO
Objetivo: Compreender as experiências vivenciadas pelos estudantes de graduação da Escola de Enfermagem da Universidade de 
São Paulo na mobilidade estudantil internacional. Método: Estudo transversal, descritivo, com abordagem qualitativa, realizado entre 
fevereiro e julho de 2017. Os dados foram coletados por meio de uma entrevista semiestruturada e submetidos à análise de conteúdo. 
Resultados: Participaram do estudo 22 estudantes. Na análise das entrevistas, emergiram cinco categorias analíticas: Dimensão das 
Relações Interinstitucionais, Dimensão Pessoal, Dimensão Profissional, Dimensão Acadêmica e Dimensão Cultural. Conclusão: São 
muitas as vantagens que o intercâmbio internacional pode trazer à formação profissional. Considera-se necessário maior investimento 
governamental e institucional, mas com planejamento mútuo e acompanhamento das instituições, de forma que contribua para o 
desenvolvimento da Enfermagem e do País. 
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RESUMEN
Objetivo: Comprender las experiencias vividas por los estudiantes de pregrado de la Escuela de Enfermería de la Universidade de 
São Paulo en la movilidad estudiantil internacional. Método: Estudio transversal, descriptivo, con abordaje cualitativo, llevado a cabo 
entre febrero y julio de 2017. Se recogieron los datos mediante una entrevista semiestructurada, los que se sometieron al análisis de 
contenido. Resultados: Participaron en el estudio 22 estudiantes. En el análisis de las entrevistas, emergieron cinco categorías analíticas: 
Dimensión de las Relaciones Interinstitucionales, Dimensión Personal, Dimensión Profesional, Dimensión Académica y Dimensión 
Cultural. Conclusión: Son muchas las ventajas que el intercambio internacional puede brindar a la formación profesional. Se considera 
necesario mayor inversión gubernamental e institucional, pero con planificación mutua y acompañamiento de los centros, de modo a 
que contribuya al desarrollo de la Enfermería y del País.
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